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The Challenge 
Motivating students to remain engaged and interested in completing their portfolio over the course 

of a yearlong module can be a challenge. Frequently, there are signs of ‘reflexive fatigue’ associated 

with this type of assessment.  

Where students are on placement at a distance from the university, technology can allow students 

to remain in contact with one another and their tutor. However, peer to peer communication does 

not always happen naturally just because the technology enables it.  

Background 
This module was a final year double credit law module on a qualifying law degree where students, 

post-graduation, are eligible to apply directly for the next stage of vocational training or study. The 

module enables student to learn about the law in practice from their work with real legal cases in a 

professional environment. 

The patchwork text activities were offered to students (11 in total) as an additional opportunity, a 

situation reflecting the inability to replace the current assessment regime as the deadline for minor 

modifications of the module had passed some time before the start of the project. The original  

assessment criteria were therefore retained for the final summative assessment. The assessment for 

this module was 100% coursework comprising of a reflective critique of the clinical experience which 

the students undertook.  The assessment was expected to demonstrate knowledge of legal rules, 

procedures, concepts and skills acquired in the module. In particular, in addition to the students’ 

own personal development, the assessment had to contain a legally accurate and realistic record of 

the issues arising in, and progress of the cases the student was involved with. The reflective critique 

had to address the nature of the process involved and the role of law and lawyers. 

Prior to offering students the opportunity to use the e-portfolio (in this case PebblePad) the 

portfolios had to be paper-based. This process aligned with the paper-based record systems 

generally in use in the context of legal practice in which the students are based.  Currently, the law 

subject as a whole relies on the presentation of legal bundles in court as paper-based, not in 

electronic form. Paper-based portfolios allowed students to more readily draw on existing paper-

based evidence to support their reflections and to easily integrate this into their portfolios. 

Enhancing Practice 
All students were able to participate in the patchwork text assessment (PTA), but using the e-

portfolio for the activity was optional. Students who volunteered to use the e-portfolio rather than 

the paper-based option were invited to attend training sessions on how to use PebblePad and how 

to scan important evidence for inclusion in the e-portfolio.  It was important that students attended 

these sessions to familiarise themselves with the use of PebblePad.  Students had to complete 4 

patches and submit them to an e-submission area (in PebblePad terms, a Gateway). Students were 

asked to share their patches with their peers and give peer feedback on two of the patches. The 

tutor leading the DePTA project gave feedback on all four patches.  



 

 In reality three distinct ‘routes’ to submission for the credit-related element of assessment 

developed: 

1. Those using their clinic experience as a basis for the production of a paper-based portfolio; 

2. Those submitting patches for peer and tutor feedback via Pebblepad, before incorporating 

this material within a paper-based Portfolio for submission; 

3. Those using Pebblepad for the patchwork and for the submission of their portfolio (one or 

two students only). 

Students in routes 2 and 3 valued the opportunity for continuing feedback in making fuller sense of 

their learning experiences. This does not necessarily mean that those who did not make use of the 

patchwork text opportunity did not derive benefit from the approach, as the sharing of criteria for 

feedback had also been useful to them. All students on the module were able to view the 

information and patchwork text guidance.  

Reactions 

From the tutor 

The timing of when the JISC project was confirmed had an impact on the effectiveness of the DePTA 

in this context. In reality this meant less flexibility and creativity in the design of the patchwork text 

and the digital media. Institutional quality assurance procedures did not allow for a modification of 

the module so the DePTA had to fit into existing procedures. Prior to starting the project, it was 

envisaged that there were benefits to using an e-portfolio in this context including: 

 Students could have continued access to the digital medium on completion of their studies. 

 The technology offered a wide range of options for the presentation of the portfolio other 

than simply making the student work available electronically. 

 Students could share and comment on each other’s work. 

 The Pebblepad platform was not connected to the University VLE platform. 

 Students could use the technology for their own purpose as well as the purpose of the 

DePTA project. 

 The use of Pebblepad had the potential to engage students in the presentation of work and 

maintain motivation over the whole module. 

 Students could potentially ‘work smart’ by re-purposing digital evidence. 

The potential benefits to using an e-portfolio envisaged by the tutor, proved difficult to realise in this 

specific context.  Motivating the students to use this way of presenting their portfolio was a 

challenge as it was not a course requirement and was perceived by the students as additional work 

in an already demanding module. The tutor also worked hard to counter the perception that if the 

patch texts were not summatively assessed, then they would not enhance learning.  In addition, the 

e-portfolio was being introduced into a culture where paper-based evidence was the primary means 

of documenting evidence. 

There were benefits to using the PTA approach, whether students chose to use the e-portfolio or 

not.  



Karen Clubb comments: 

Guidance for patchwork text enabled them [students in routes 1 and 2] to meet the learning 
outcomes more effectively by enabling them to construct a better idea of the theoretical links 
and patterns between the patches, and the quality of reflection and criticality required. 
 

From the learners 

The activity did appear to engage students with the learning outcomes, whether they used the e-

portfolio or not.  

The DePTA [approach]has assisted students in developing their reflexivity and their criticality 
regarding completion of the PTA task but also their thinking of the demands of the task and 
how these relate to the learning outcomes.  The digital media has helped students focus on 
links between product and process of learning. 

 

However, for those students who were using the e-portfolio, there were some challenges. The first 

was that they were unfamiliar with the technology chosen, and had to become acquainted with it 

whilst on placement. Issues such as how to log on using the correct details hampered some 

students’ access to PebblePad. 

In addition, students, although there was some evidence of sharing patches amongst peers, 

engagement with the feedback was low.  Karen Clubb describes why this may have been the case: 

1. Students were understandably concerned about having to be critical about a fellow student’s 

work and how this would be perceived and received by the recipient who they may work 

alongside in their Clinic placement; 

2. Students were unsure as how to provide feedback and were concerned that their feedback be  

accurate, informative and of sufficient quality and could perhaps of benefitted from more 

support with this; 

3. One student stated they lacked confidence in giving feedback after having looked at the PTA 

submission guidance  and having received feedback on the first patch text and saw this as 

the ‘expert’ role of the tutor regarding themselves as ‘novices’. 

The students in their final year are very focused on completing assessments well and the need to 

obtain a good degree classification.  

Whilst students are willing to have feedback from the tutor, they are more cautious about 

having their work made available to other students for feedback and providing feedback that 

would assist others if it was not going to be reciprocated.   

Karen Clubb 

Future Plans 
Clearly this project would have been easier if there had been a longer lead time to embed the use of 

the DePTA. For the next iteration the course team would have this time, and would also have the 

opportunity to meet the necessary institutional requirements to adjust the module learning 



outcomes and assessment.  Other developments could include asking the mentor in the clinic setting 

to give feedback to the students using the e-portfolio medium. 

 

There was evidence that a small number of students were intending to use the e-portfolio for future 

use, compiling their portfolio online and planning for job interviews. One of the students has started 

to use the e-portfolio for their own private journal.  

Key Points 

Karen Clubb recommends: 

…assessment should be varied and fit for purpose and the use of DePTA should align with the 

learning outcomes and the Learning Teaching Assessment strategy and be sensitive to the nature of 

the module and subject area.  

The pedagogic value of the approach, rather than the use of digital technologies, was most 

appreciated in this case study. This is further reinforced by the nature of the clinic context, where 

the emphasis was upon paper-based documents and remote access to the chosen technology 

offered no advantage over face to face periodic review meetings with tutors. 

 
 
 

 


